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ABSTRACT 
Encouraging NavaJo Parents ' Involvement 
In Tneir Children s Education 
by 
Wanda Benale 
Utan State University, 1990 
MaJor PrJfessor: ~lwin Nielsen, Ph.D. 
Departme,t: Psychology 
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Tne transition of NavaJo Indian children from boarding 
schools :o public schools nas brought about the cnallenge of 
involving parents in their children s education. These 
people have previously been accustomed to having the 
educatio, of tneir children left to the distant schools, 
witn lit:le opportunity for parental involvement. HS a 
conseque~ce, it is ofte11 difficult to get tnese parents to 
accept tne scnools invitations to participate in 
conferences and other activities when parental involvement 
is important. 
This study reviewed all of tne reports that could be 
found of programs involving Indians and non-Indian parents 
in their children ' s education. These programs were 
discussec witn reference to their applicability to NavaJo 
culture and the geography of the reservation. Suggestions 
and guidelines were offered for using various parts of these 
programs with NavaJo Indian parents. 
CHAPTER ONE 
INTRODUCTION 
Tnrougnout the United States, programs are being 
implemented by school systems to encourage more parent and 
community involvement 1n the public schools. Little 15 
known about how to encourage NavaJo parent involvement 1n 
the education o~ tne1r children. This 1s due, 1n part, to 
tne fact that a large maJor1ty of the parents who have had 
any schooling received their education 1n boarding schools. 
Because these schools were located many miles from tne1r 
names, parental part1c1pat1on of any kind was not 
encouraged. In most areas on the NavaJo Reservation, 
public schools are relatively new. No research on NavaJo 
parent involvement could be located through a computer 
search. 
In tne late nineteenth century, tne Bureau of Indian 
Affairs became involved in Indian education when the United 
States government accepted the respons1b1lity for educating 
Native Americans (Szasz, 1977). This action placed the 
concept of total care and responsibility of school children 
on the reservation schools. Presently, the government 
boarding schools are being phased out and public schools are 
becoming the primary place of instruction, with cnildren 
coming from tneir homes on a daily basis. The transition 
from boarding to public schools nas created problems in 
putting empnasis on the daily care of the school children by 
the parents. Consequently, the preconceived notion about 
the government taking full responsibility of the NavaJo 
children is being challenged. 
In 1985, an elementary school was established on the 
NavaJo Reservation in noi ·t heastern Arizona. The present 
author is focusing on tn1s particular school because it is 
located in a remote region of NavaJo land. 
originally provided for 500 plus NavaJo students, including 
kindergarten through the ninth grade. The school continues 
to grow and will thus have a larger number ot students in 
future years. 
Tne school system provides a similar set of curricula 
to tnat of other reservation schools and has certified 
staff members. It serves the cnildren who live within a 
fifty-mile radius of the school and these students ride the 
buses or are brought in by their parents daily. 
Approximately eighty percent of the children ride the buses 
to and from school. 
The problem of having NavaJo parents involved with 
their cnildren seduction is becoming evident in this 
school. The kindergarten through tnird grade teachers 
recognize the importance of the sharing of information 
between teacher and parent, therefore, parent and teacher 
conferences are scheduled three times periodically 
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throughout the year for parents of tnese children. The goal 
is to have a fifteen to thirty minute conference with eacn 
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p a r e nt three times a year . The school also has an open door 
policy to whomever wants to visit the classroom, especially 
the p arents. In order to keep tne parents informed of tne 
children s progress in school, notes are sent out whenever 
the need arises. 
An informal survey by the kindergarten teacher indicated 
that orly one percent of the parents who nad children in 
this school could not read English, and in this particular 
family. there were older children wno could read the school 
notice!::. 
Problerr Statement 
Trere are problems relative to getting NavaJo parents 
involved in the schooling of tne1r cn1ldren. Even tnougn 
parents are requested to attend parent and teacher 
conferences, they very often do not keep the appointments. 
Too often parents respond to warnings from the school only 
when there 1s a problem concerning their cn1ldren. 
Moreover, parents wnose cn1ldren experience the most 
d1ff1culty 1n school seem to be tne most reluctant to see 
their cnildren s teacners, even when the child is being 
tnr ea tened w1tn suspension. 
Pur·pose of tne Study 
The purpose of this study 1s to 1dent1fy methods used 
by Ind i an and non-Indian school systems to involve parents 
1n th e schooling of their children and to adapt these 
me thods into proposed ways of involving NavaJO parents or 
parent ~bstitutes as partners with teachers in the total 
education of young NavaJo children. 
given for use with NavaJo parents. 
Suggestions will be 
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CHAPTER TWO 
REVIEW OF THE LITERATURE 
In the l arge r society of the United States, there has 
been a growing awareness of tne need for having parents 
contribute to the cn1ld ' s education. Consequently, there 
has been a recent increase 1n interest on the part of both 
teachers and parents 1n having parents involved 1n the 
educational process. This seems to happen regardless of 
whether the child was 1n formal child care, a school 
system, or 1n the primary care of parents. There 1s a 
growing awareness of the basic and cr1t1cal nature of 
parent involvement to produce healthy, happy, and active 
child-lea r ner·s \Yawkey, 1974J. 
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Public Law 99-457, tne Education of tne Handicapped Act 
Amendments of 1986, Part H, directs states '' to develop and 
implement a statewide, comprehensive, coordinated, 
multid1sc1pl1nary, 1nteragency program of early intervention 
services for handicapped infants and toddlers and their 
familes ' (Section 671(bi) (Johnson, f"lcGonigel, & Kaufmann, 
1989). The first trend concerning the growth of this idea 
and research led to the parent-centered early 1ntervent1on 
programs of the early middle s1xt1es \Honig, 1979). A 
finding regarding early intervention models was the 
"diss1pat1on of 1nte1~vention effects wher·e parents we,~en ' t 
involved " (Honig, 1979), 1-esult1ng 1n a fa1lur ·e to maintain 
cognitive gains where parent involvement was minimum, 
regi rdless of the theoretical orientation of curricular 
forna t of the program. 
Shaefer ' s (1972) tutorial at-home-model with 
low-income Washington, D. C. infants, follow-through 
pro~rams such as Be1~iete1~-Engiemenn s model \i977) and 
patte rn-drill lessons from Caldwell s (1965) omnibus day-
care program demonstrated impressive cognitive gains, only 
to ~ave tnese gains decline iater. The failure of 
early-intervention programs to maintain the initial gains 
exp~ienced by children, illustrated the need for parental 
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supi:01~ t . In order to maintain tne child s learning success, 
1t 1,.as decided that parent support and involvement were 
nec~sary to sustain the school ' s accomplishment (Honig, 
19'7Sl. 
As a result of this early experience, Shaefer (1972) 
emp~sized the need ~or the early development of skills in 
tne ,ome so that tne child can later function in the 
clas;;room. 
methJdo logy. 
At first he didn ' t include parents in his 
Later he had learned from the mistakes made 
in h . s parent-focused home-tutoring program and cautioned 
that educators should not work with not wo rk with children 
alom since it invites failure and frustration (Shaefer, 
1972 ) . 
Much other research has shown tne importance of 
pare1tal influence on children ' s learning. This influence 
incltdes cultural and family factors that sometimes affect 
the child-parent interactions and the way parents teach 
their children. Olmstead and Jester (1972) analyzed 
maternal-child interaction to discover the dimensions in 
which they differ. For example, middle-socioeconomic class 
parents provided more organized information to clarify 
their statements, more detailed instructions for learning 
tasks and more verbal explanations or reasons for 
correcting a child · s response. Low-income mothers used 
controls such as threats or physical restraints to correct 
children. 
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Milner 11951) found in his interviews with mothe r s and 
children that children who sco r ed higher on language tests 
were read to more often, had more mealtime conversation with 
parents, received less harsh physical punishment, and were 
from middle-socioeconomic class families. In Gordon ' s 
(1969) home visitation proJect, the amount of conversation 
in the home, especially that directed toward the child, 
related significantly to the cnild s performance on 
developmental tests, and proved to be more important than 
tneir low-income socioeconomic class status. 
Shaefer · s (19721 review of longitudinal and cross-
sectional studies indicated that the intel lect ual 
facilitation provided by the parents correlated higher with 
intelligence and achievement than with socioeconomic status. 
Schaefer · s studies showed that when tne socioeconomic level 
of the family was controlled, the '' children ' s test scores 
were much more related to degree of parent interest than to 
variations in tne quality of the schools '' \Shaefer, 1972) 
Zigler (1970) has analyzed how important familial and 
cultural experiences are to a child ' s educational 
achievement and emotional system. 
First, a well-documented phenomenon 1s that 
children who do not receive enough affection and 
attention from the 1mporta11t adults 1n their life 
sutter 1n later years from an atypically high need 
for such attention and affection. When faced with 
cogn1t1ve tasks, sucn children do not appear 
n1ghly motivated to be involved with the 
intellectual problems confronting them but rather 
use tne1r 1nteract1ons with adults to satisfy 
hunger for attention, affection, and yes, as 
unscientific as it may be, their need for love. 
We have studies of children who were socially 
deprived in the first few years of life and we 
still find the effects of the early depr1vat1on 
experience some ten years later. 
Note the problem tnat such children present to 
tne1r teachers. Instead of attending to a 
curriculum task and solving 1t, the child may 
wn1ne and ask the teacher to solve the task for 
n1m. The teacher tuned in only to the cogn1t1ve 
aspects of the s1tuat1on concludes the child 1s 
un1ntell1gent. On the other hand, the teacher who 
realizes how depriving experiences spell 
themselves out 1n tne mot1vat1onal structure of 
tne child may more correctly conclude that what 1s 
interfering with the child ' s performance 1s his 
need for a positive interaction with an adult. If 
tne child ' s emotional needs and there 1s an 
attempt to satisfy that need, 1t would not be 
surprising to see the child then to go to a better 
scnool performance (p. 410). 
Zigler (1970) maintains that the basis of a child s 
education stems from the interaction of the child with his 
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environment. Interaction w1tn tne environment 1s not merely 
important to the child 1n the classroom during the school 
day, but also determines to a great degree his whole 
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lifetime and his whole life space and how they contribute to 
his education. Interaction and transaction of the child 
with his environment are tne basis of botn his socialization 
and education. Interaction and transaction must be promoted 
throughout the child ' s lifetime and in primary social 
interaction. 
Involvement of Pai~ents 1:...Q_ Earlv Childhood Education Pr·ograms 
Tn ere are several ways reported 1n the literature in 
which parents are being involved in early childhood 
programs. Most of the parenting programs are connected to 
child care programs. The maJority of tne programs are 
federally-supported and are aimed at young minority parents, 
Black, Hispanic, and Asian, who are at the low end of th e 
socioeconomic scales. 
These programs are set up for parents who, because of 
low economic circumstances, need to develop skills for 
enhancing the cognitive and motor abilities of their · ' 't-ngh 
risk in education and health " childi~en (Dr·escher, 1968). 
Some programs are aimed at improving the parent ' s own 
economic and educational conditions through basic education 
training . The majority of the programs are home based, with 
some group training designed to promote and improve family 
conditions. In each of the programs, evaluation efforts are 
based upon a descriptive interpretation of the program and 
the perceived responsiveness of its participant . 
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The parenting programs exist in several different 
models. There are two basic types of educational programs. 
There are also programs which emphasize vocational training. 
One of the educational types of program responds to parents 
need for skills and knowledge in areas like reading and 
Englisn (Shields, 1978), while the others teach strategies 
in promoting language, motor, and cognitive development in 
en i ldi-en. (lamb & Lo.losley, 1978). These types of programs 
train mothers within a school setting to work in a 
classroom, or they train mothers to work with their children 
at home. 
Lamb and Wesley (1978) described techniques including: 
1. Teaching mothers now to observe benavior 
in a class-room which they could 
eventually use at home as well. 
2. Teaching mothers how to teach at scnool 
3. Using structured language patterns to 
improve verbal abilities. 
4 Using toys to teach important concepts 
sucn as colors, shapes, and vocabulary. 
5. Showing motners through video tape, 
role playing, and demonstration on how 
to praise, encourage, and reward 
6. Using mothers to train mothers. 
7. Providing printed materials for mothers 
to r·ead . ( Lamb & Wos l ey , 1978 , p . 104 l . 
PARENTING PROGRAMS 
Mother -Child Home P1~ogram 
One example of the first type of education program is 
the Mother-Child Home Program (MCHP) developed and 
researched by tne Verbal Interaction ProJect directed by 
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Phyllis Levenstein (Levenstein, 19771. The MCHP was one of 
the earliest efforts to provide home-based services to 
parents utilizing a home visitor. 
The general goal of the MCHP program is to prevent 
educational disadvantage in young children. The pi-·ogram 
seeks to prepare children both intellectually and socially 
for the school experience while enhancing the quality of 
family life. The main method for achieving this goal is to 
encourage v erbal and social interaction between child and 
parent, a nd between families and child. 
According to Levenstein \1977), a child is mainly 
dependent 0pon the interaction that occurs between himself 
and his care giver for verbal development and rapid language 
development between ages two and four. Therefrn~e, the 
theoretical base of the program is the concept that 
cognitive ~rowth can be enhanced and encouraged by 
stimulat1n~ tne child · s language development. Th e basis for 
verbal 1nt2raction between parent and child is the Verbal 
Interact10, Stimulus Material (VISM). The VISM ai~e 
commercially available toys and books selected according to 
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the l i •t of criteria developed by the proJect _ An example 
of thematerial is a hammer and wooden peg benches and book 
Tie program of services is delivered by toy 
demonsrators, who are individuals interested in working 
with ctildren. There are two groups who serve as the toy 
demons 1ra tors: one group is composed of paid volunteers, 
usuall ) parents who are eligible for low-income assistance; 
the ot~er group consisted of volunteer students not eligible 
for lov-income classification. The toy demonstrators 
receiv~ intensive training prior to and during the home 
visitation process. 
T~ caseload for a home v1s1tor is between one and ten 
fam1iiE:s. Each home visitor v1s1ts each family twice a week 
witn s~sions lasting approximately one-half hour. 
the fir3t of the two weekly visits, the home visitor 
During 
i ntrocu::es a toy or book to the pai ~ent and en i ld. The next 
week cmsists of review, follow-up, and reinforcement 
sessioffi relating to the materials used 
Ea:h toy demonstrator follows a guide sheet that 
outline; an abbreviated curriculum and outlines the methods, 
procedu ·es, and suggestions for using the material. This 
mater ·ia l is left with the family. The toy demonstrator 
models ,erbal interactions and encourages the parent to 
become . nvolved with the child using the VISM as a means of 
promoti,g verbal stimulation. Although the toy demonstrator 
does no ; " teach " , he or · s,,e guides and di r·ec ts tne mother · 
to become involved with the child through VISM and other 
materials. 
The process tnat provides the basis for interaction 
between mother and cnild is the child ' s play encouraged by 
VISM. Under the demonstrators guidance and encouragement, 
the mother learns by practicing the methods and skills of 
encouraging, soliciting and extending the child ' s 
conversation. 
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The two types of VISM stimulus materials are 
introduced into the homes on alternate weeks, one week a toy 
and a book the next week. In this way the child has eleven 
toys and twelve books by the end of a years participation. 
Unique features, of the MCHP are as follows: 
(1 J Having been given and taught the skills necessary 
for verbal stimulation and interaction, tne parent functions 
in a special verbal relationship with the child. 
(2) It addresses only one specific area of verbal 
stimulation; there service is not spread too thin. 
(3J The program philosophy is that it is not always 
necessary or desirable to have homemade or proJect designed 
materials; using commercially available toys and books can 
be useful 
(4) Role modeling and immediate involvement provide 
parents with skills they can use repeatedly. 
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(5) The toys and books are left p e rmanently with the 
families; whereas in other programs, toys and books are for 
loan. 
Benavioral Analysis 
An example of the second type of educational program is 
Behavioral Analysis which emphasizes the environmental 
influences on learning and social settings of learning 
(Bushell, 19 7 1) . 
Goals of the Behavioral Analysis are: ( 1 ) training in 
observational skills and assessment; (2) formal training in 
learning theory concepts; (3} application of these concepts 
to their children; and, (4} evaluation. In this model, the 
pa r ent chooses a particular behavior to correct, observes 
occur r ence, analyzes the environment in which the behavior 
most often occurs, and uses proper reinforcement. The goals 
are fulfilled through didactic instruction, role playing, 
modeling, cueing, contingency contracting, and videotape 
feedback. 
The key concept of Behavior Analysis model is that by 
using positive reinforcement teachers can change children ' s 
behavior. If one manipulates the environment properly, 
children will engag e in "approp1~iate" l ea r n ing behaviors. 
In Be havior Analysis, there should be a clearly 
established goal before one attempts to modify behavior. 
Once the obJectives are established, the children proceed 
with their programmed work books. The children move step-
15 
by-step and are reinforced each step along the way and 
receive immediate feedback regardless of whether answers are 
right or wrong. Tokens are given by teachers in order to 
motivate the children in appropriate behavior 
To capitalize on the gains of Head Start, the Hopi 
Tribal Council adopted tne Follow Through Program {FTP) 
(Bushell, 1971 in 1968 and it lasted until 1972. It was 
based on the Behavior Analysis approach, from the University 
of Kansas. 
Program obJectives were: 
(1 l To build proficiency in basic academic and social 
skills necessary for the child to succeed in school. 
(2> To maintain a high level of student motivation the 
positive reinforcement of desired learning behavior 
(3) To provide individualized instruction and 
effective criteria to measure successful performance. 
(4) To unite professional educators, 
paraprofessionals, and parents in the teaching process. 
Prior to the introduction of FTP, the Hopi had no 
official means of controlling the educational policies and 
practices in tne schools serving tneir children. The FTP 
was mandated to control the educational policies which 
affected their children and also to involve parents in the 
process of education. 
The basic research methodology consisted of participant 
observation by an FTP research assistant. In a series of 
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visits to the Hopi reservation between May 1970 and July 
1973, the research assistant conducted interviews with 
educators, leaders, and parents who had children in the FTP. 
In these interviews specific questions were asked re garding 
parental attitudes of schooling of their children. 
I 1, each instance the approach was the same. The 
research assistant met with the school · s staff and explained 
the nature of the research and tne procedures. Several 
aides were chosen by their community to work with FTP, and 
two paid parent aides participated in the actual instruction 
in the classrooms. Aides served for a ten-week period that 
overlapped 1n order to facilitate the training of the next 
parent aides. 
Tne FTP Behavior Analysis model placed special emphasis 
on individual instruction. The rationale was that children 
would not be working at the same rate . Individualized 
instruction allowed the child to work at his own rate . This 
system also eliminated competition . Each child competed 
only with himself. Each parent took supervised charge of a 
group of four to five students; they were engaged in 
dispensing reinforcement tokens to the students. The parents 
did not give instructions or lessons. Each school had a 
parent coordinator wno visited parents to explain the 
program and nelp supervise parents in the classroom. 
The program is designed by a sponsor to modify the 
traditional procedures of BIA schools. A new model of 
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education was introduced and the parents were placed 1n 
teaching positions. The obJectives were met; 1t brought a 
lot of parents into the classroom as Teachers Aides. It 
also highlighted two important concepts: 1) parents have a 
right to be involved in tne school; and 2) parents are 
considered competent to take on actual teachings. 
The FTP created an expectation of involvement among 
the parents. The program also provided the kind of academic 
program the Hopi wanted. 
Results of the Parent Training were mixed. Career 
opportunities and a feeling of partnership between the 
school and community and career opportunities were created. 
The Kansas sponsor carried out continuous inservice and 
evaluation. The local trainers and Kansas advisors 
conducted classroom observation, training schedule 
workshops, and interviews tnroughout the research. As a 
result of the interviews, a summary of how Hopi parents 
viewed tneir schools was developed. 
An Anglo institution 1s where the Hopi send their 
children to learn the '' White man ' s ways It was a positive 
institution where they learn things that are useful to them. 
The Hopi expects a lot from the school. They want 
their children to learn language (English) and academic 
skills so they can function in a dominant society. The 
Hopi r esist innovations aimed at incorporating elements of 
Hopi culture into the school. They feel that the person 
1rying to teach it doesn ' t know enough and, therefore it 
5hould be done at home. 
The Hopi also have an image of a teacher as a 
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~rofessional. The Hopi view reflects tne feeling that since 
tne teachers and the professionals are experts, they should 
te the ones to make educational decisions not the parents. 
Cnild and Family Resource Prooram 
There is a different kind of parent training method 
~n1ch emphasizes Vocational Training. It aims to increase 
employment and ultimately raise the economic quality of 
family life. The Child and Family Resource Program (CFRP), 
1~ Pottsville, Pennsylvania, 1s an example of a program 
enphas1z1ng vocational training (O ' Keefe, 1975). 
CFRP 1s part of the national Head Start demonstration 
p-ogram funded by tne federal government for working with 
pa r ents, children, and families. The CFRP 1s a child-
centered family service program designed to provide family 
sJpport services that are important for, and directly 
related to maintaining healthy growth and development of 
children from the prenatal period through age eight. 
CFRP is a component of the already existing Heading 
Start program and builds upon the services and programs 
currently offered by it. 
The national obJectives for CFRP's are as follows: 
1. To individualize and tailor programs and services 
to children and their families. 
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2 To link resources in the community so that families 
may cnoose from a variety of programs and services while 
relating primarily to a single resource center for all young 
children in the same family. 
3. To provide continuity of resources available to 
parents, enabling each family to guide the development of 
its children from the prenatal period through their early 
school years. 
4. To enhance and build upon the strengths of the 
individual family as a child-rearing system, with distinct 
values, culture, and aspirations. The CFRP will attempt to 
reinforce these strengths, treating each individual as a 
whole and tne family as a unit. 
Head Start emphasizes the delivery of services to 
children between three and five in center-based programs; 
whereas the CFRP seeks to provide services to families. 
Since the delivery services are focused on the family, a 
careful and thorough analysis of the family needs and goals 
are conducted prior to working with the family. Tnis 
assessment is the key to successful family involvement The 
prior family assessment permits and encourages individual 
planning for each family. 
The assessment process is ongoing and continuous in 
CFRP. The basic premises of CFRP is that it is the family 
to whom services can and should be delivered. The delivery 
of services through the family supports the family as a 
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basic social institution by recognizing and reinforcing the 
family ' s role as a primary educator and supporter of its 
members. 
The CFRP in St. Petersburg, Florida provides services 
in the urban setting to 137 families and 249 children 
( D. H. E.W. , 1975 l . The maJority of families enrolled in this 
program are considered low-income families. 
The maJority of the CFRP services are provided through 
the following: 
1. Home visitors; 
2. Contract services provided by other agencies; 
3 Parent/Child centers; 
4. Dissemination of information through the media and 
loca l program printed materials. 
The basis of the St. Petersburg services is the family 
recruitment and assessment process and the delivery of 
service designed for the family based on the analysis. 
Without prior family analysis, there would be no real 
understanding of the family and the services they need. The 
process for family recruitment, intake, and analysis are as 
follows: 
1. Identification of eligible families. 
2. Orientation at the program, goals, obJectives, and 
pr ·ocedures. 
3. Invitation to families to enroll 
4 . Follow-up orientation in the home. 
5. Agreement of family to participant 
6. Intake process: 
a. Identification of head of household. 
b. Social history of family compiled. 
c . Case study of the family written by the home 
visitors . 
7. Assessment team reviews family case study and 
plans strategies: 
a. Identifies strengths ana weaknesses for 
individuals in family and for family as a unit 
b. Devices and recommends plan of activities. 
8. Implementation of plan through home visitors, 
contracted services, parent/child centers, and supporting 
information. 
a. Monitoring of family activities and 
achievements. 
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b. Support of family tnrough specific activities. 
c. Counseling . 
9. Reassessment process at six-months intervals. 
Once the eligibility is established and orientation is 
conducted, the families are provided information about the 
goals, obJectives, benefits, and expectations. Following 
tne orientation, they are invited to enroll. The rationale 
for this process is the desire for families to be willing to 
commit to the program. 
22 
A follow-up orientation is held by a home visitor in 
the homes of all families that enroll. In this session, 
program features and services are explained in detail. Some 
of the expectations are: making appointments; attending 
parental meetings when possible; becoming involved in 
educational activities with their children; showing a 
willingness to participate in the program and activities; 
and, providing information about the family necessary 
fo r operation of the program. 
The home visitor compiles a social history of the 
family. 
history. 
This social data is then compiled into a case 
The case history also includes the family ' s own 
goals and expectations from the program; individual 
strengths and weaknesses; activities which will help the 
family achieve their goals; and, specific recommendations of 
activities by tne home visitor. 
F amily Life Enrichment Proa1 -·am 
A final parent training method is called the Family 
Life Enrichment Programs, including Continuous Parent 
Education Program (CPEPl (National Institute of Mental 
Heal th, 1·~75 l. These types of parenting programs focus on 
some aspect of family life enrichment. The CPEP is based on 
the belief that parenting should be continuous. This method 
offers a wide variety of child rearing practices and 
believes that there is no single best way of child rearing 
for all families (NIMH, 1975). The CPEP assists parents in 
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planning thei1~ own "design for child rea1-·1ng " and discusses 
a wide variety of approaches such as Gordon ' s popular Parent 
Effective Training approach (1970), Dinkmeyer s 11976) 
Systematic Training approach as outlined in the STEP 
program. 
A small group of concerned individuals meet in these 
groups and the group is usually led by a group member_ The 
topics in these meetings are usually from materials and 
subJects that are of concern to the group members_ The group 
keeps a library of resources that the group can use 
including magazine articles, books, and films. At the g,-oup 
meetings, the members listen to guest speakers and special 
films that will be 1nformat1ve to the group members. 
Parent Education Prooram 
Anotne r kind of parent training method 1s The Parent 
Education Program (Kruger, 1975). It has four main models; 
only two will be included in this paper - one national 
program and one local program. 
Horne Start was one of the first ventures in parent 
involvement on the national level . The Home Start 
Demonstration Program was a pioneer effort in the 
implementation of a child development program ut1l1z1ng 
parents as the primary focus in the delivery of services. 
The Home Start delivered a comprehensive program of 
services 1n tne areas of education, nutrition, health, and 
psycho-social services. Each specific Horne Start program 
1s geared toward an 1nd1v1dual family s needs and the 
general obJect1ves that are to be accomplished within each 
component. The objectives include the following: 
1. Education ObJect1ve: 
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a. To help enhance parents ' knowledge and 
understanding ot early childhood development, by 
providing them with 1ntormat1on and material on 
how to become better educators ot their children. 
b. To point out materials in the home that can be 
used as educational toys and games and to develop 
toy-lending libraries. 
c . To help parents reintorce their children ' s 
positive behavior. 
c. To help parents help their children become 
better prepared for school, by improving their 
language ability and understanding of such basic 
concepts as colors and numbers. 
2. Nutrition Component 
a. To assess the nutr1t1onal needs of each tamily 
member and provide direct services and referrals 
where appropriate. 
b. To provide 1ntormation on such aspects of 
nutrition as the teeding of young children, the 
purchase and preparation ot tood, and tood 
handling and storage. 
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c To call attention, where possible, to consumer 
newsletters and food cooperatives. 
3. Health Component 
a. To identify health problems of children and 
other family members and refer them to appropriate 
services. 
b. To provide information on family planning and 
birth control clinics to interested parents. 
c. To help improve home sanitation and safety. 
d. To help provide immunization to children and 
where appropriate, other members of their 
families. 
The home visitor was a professional who interacted with 
the family as a direct supporter and helper. Each home 
visitor in the initial demonstration proJect had a caseload 
of ten families. The home visitor worked with the parent to 
provide services to the children for the needs and strengths 
of family members. The home visitor attempted to help 
parents provide growth experience through conversation, 
non-verbal interaction, and role modeling. 
The home visitor also tried to help parents use 
resources available at home or in the community to further 
the child's development. In addition, the home visitor 
initiated some interaction to help provide services to the 
child and family. The focus of her task was to provide 
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services to the parent, while retining the parent ' s 
parenting skills. The parents were encouraged to continue 
the activities initiated, and to explore turther when the 
home visitor was not there. Examples ot activities arranged 
by home visitor included: talking with the mother about 
each child and the things she is doing to turther his/her 
development; praising her tor gains made; and making 
occasional suggestions. Introducing activities that involve 
the older children, or that encourages the other children to 
work with and help with the younger ones. 
- Helping the mother with a household chores (such as 
washing the dishes, making biscuits, or peeling potatoes) 
and, by involving the child, demonstrating how the 
activities which normally make up the tabric ot each day can 
be used as constructive learning experiences tor children. 
- Cooking supper with mother and child, showing the 
mother (by example) how the child can be involved--noting 
colors, textures, and shapes ot toad and kitchen equipment, 
counting eggs, spoons, etc. , and talking. 
- Helping parents assess home with regard to satety 
precautions--exposed poisons, electrical outlets, lead 
paint, etc. 
- Using the local telephone book as a directory of 
resources, showing mother now resources are listed. 
- Using "Parent Effectiveness Training " by Thomas 
Gordon (1970) to prevent communication problems within 
families_ 
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- Holding mothers · group meetings to use one another as 
resources in finding solutions to child-rearing problems_ 
- Preparing simple guides to accompany children ' s 
television programs which are shown locally, to make 
television watching less passive and more active_ 
- Suggesting ways to turn eve r yday events into 
l ea r ning experiences , such as going to the grocery store 
a nd pla y ing a "colo1~ game " on the way 01- peeling vegetables 
and teaching the chi l d si z e and color concepts at the same 
time_ 
Relating Exoerientially With Parents and Children 
The local education program ' s Relating Experientially 
with Parents and Children (REWPC) is offered at Prairies 
View Elementary School in Gainesville, Florida_ The pr ·ogr·am 
is designed to help parents with children under three years 
o f age to learn and practice parenting skills_ 
The REWPC program is experimental and multidisciplinary 
1n design_ The disciplines represented in the program 
include early childhood education, child development, 
counseling psychology, and maternal-infant health. The 
basic premise behind REWPC 1s that early childhood education 
1s a very important period 1n the development of a child s 
cognitive development_ The REWPC tries to help parents 
develop their knowledge of and skills with child-rearing 
principles. The program is supplemented by consultation 
from the community resource people such as nutritionists, 
home-economists, and pediatricians. The program is 
comprehensive and emphasizes information regarding child 
development . 
28 
There are four sequential sessions available during 
the weekday for non-working parents, and special classes 
offered on a monthly basis on saturday for working parents. 
Examples of topics covered are: 
1. Your New Baby and You--for parents, and babies 
birth to six months old. 
2. Your Infant and You--for parents, and babies 
12-24 months old. 
3. Your Toddler and You--for parents, and babies 
24-36 months old. 
The materials are presented in a demonstration-
practice format where parenting skills and information are 
presented to the parents. Then the parents try out the 
skills with their children during class session. After the 
demonstration, the parents share their concerns regarding 
their parenting roles. An example of a typical session: 
1. Begin with exercises and learning activities with 
infants and young children in order to: 
a. establish basic communication patterns 
between parents and infants; 
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b. facilitate sensory-motor development of 
infants; 
c. encourage the use of natural caretaking 
situations such as feeding, bathing, diapering, 
putting to sleep, etc., as opportunities for 
positive interaction which will enhance the 
parent/child relationship and the infant ' s growth 
and development. 
2. Next, post-natal conditioning and relaxation 
exercises for mothers. 
3. Then, conduct a sharing process during the last 
portion of each class (usually 45 minutes or more), 
concentrating on discussing: 
a. how the baby has grown and changed during the 
past week; 
b. how the parents have changed during the week 
and what they are doing differently as a result of 
changes in the baby; 
c. what changes or events family members 
anticipate during the next week. Relatives may be 
coming or the husband will be away on business, 
etc 
d. parents · concerns and interests, such as: 
baby ' s feeding; crying; and sleeping; fathers and 
their involvement with the baby; sibling rivalry; 
leaving the baby for the first time; feelings 
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about being a mother or +ather going back to work; 
handling negative teelings toward selt, child, 
spouse, and relatives; visits to the doctor; the 
"super -mother" syndr·ome; and gu i 1 t re 1 a ted to 
parents and in-laws and a host ot others depending 
on the individual group members. 
4. Finally, interdisciplinary consultation tram 
protessionals resource people in the community including 
nurses, nutritionists, pediatricians, home economists, 
psychologists. 
Parents participating in this program are trom the 
entire spectrum at socioeconomic class. 
population is mixed. 
The racial 
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CHAPTER III 
DISCUSSION 
Nearly all of the programs adhere to the belief that 
parents, as the core family members , hold responsibility for 
development of themselves and their children. Interestingly, 
even though families are seen as basic to the development of 
children, they are almost never involved in the planning and 
development of the parenting programs in which they are 
involved. 
The parent educator in almost all of the programs makes 
assumptions about the needs of the parent except in the 
Child and Family Resource Program (D.H.E.W., 1975) where the 
needs are analyzed with the parent before the beginning of 
the programs. 
Both Home Start and Relating Experientially With 
Parents and Children are interdisciplinary in design and 
implementation. Most of the programs are comprehensive in 
trying to involve a wide variety of topics, except for 
Mother-Child Home Program and Behavior Analysis, which 
concentrate on one specific area of services whicn may or 
may not correspond to the needs of the parents. 
Eacn program tries to develop parenting skills 1n weak 
areas and emphasizes the strong areas parents already 
possess. Each provides for overseeing, supervising, and 
evaluating the parent activities. 
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All of the programs focus primarily on early childhood 
years. None of the programs reviewed focus on parenting 
skills development during later childhood, adolescence or 
young adult. 
The Home Start program establishes close working 
relationships with parents. This provides for family-
specific suggestions regarding the improvement of the 
parents skills. 
By assessing parent ' s strengths and weaknesses and 
focusing the program ' s content on those strengths and 
weaknesses, parents ' self-confidence in their abilities can 
be developed. 
Two of the programs are individualized in their 
training, lMCHP and Home Start), and the other three are 
group based (CFRP, REWPC, Behavior Analysis). 
Most programs were controlled, meaning agendas limit 
what parents are to do. 
By limiting the involvement 
parents influences are controlled 
Summary 
the extent and nature of 
Parents should be involved 1n making contributions to 
the planning of programs in which they will be involved. A 
lot of preplanned and prepackaged programs that are brought 
into the NavaJo community impose upon them the attitude that 
the answers to their educational problems can be solved by 
methods and techniques innovated from the outside. The 
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implementation of prepackaged programs are in conflict with 
the notion that NavaJo people should develop their own 
concept of education and have control of the schools. 
The parenting programs almost always assumes the needs 
of parents. In the education of NavaJo children, the 
government has always assumed the needs of Navajo people, 
regardless of race or culture, people ' s needs, desires, and 
abilities are at different levels. Therefore, NavaJos are 
the ones that should decide what their needs are. Based on 
that needs assessment they can plan programs that would 
meet their individual needs. 
Presenting a wide variety of topics may be very 
confusing to some NavaJo parents, and thus a program that is 
more specific like the MCHP or Behavior Analysis will 
probably work best as an introduction. In this way, parents 
involved will be better able to comprehend and understand 
thoroughly the program. At a later time, additional topics 
can be added, based on parents ' input to make the programs 
more comprehensive. 
All the programs ' methods of developing parenting 
skills are impressive. By building on the strengths of the 
parents, credit is given for their knowledge of parenting. 
For those who are not confident in what they are doing, 
evaluation and supervision are built into the activities. 
This immediate feedback lets the parent know of how he/she 
is progressing. 
Parenting programs should begin when children are 1n 
early childhood. The parent needs to continue to learn 
because the parenting skills change as the children get 
older. Programs of the future are addressing life-long 
learning. 
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In almost every program there 1s opportunity for the 
parent and teacher to develop a close working relationship. 
There 1s also a model for parents to observe. This 
observation encourages the parent to feel comfortable 1n 
getting involved. Because NavaJos are observers, ut1l1z1ng 
them 1n the classroom when they can model the teacher ' s 
behavior and can also be observed by the children, such as 
1s done 1n the Behavior Analysis Model, 1s also a good 
mot1vat1ng experience for NavaJo children. In programs such 
as the Behavior program, the NavaJo parent observes her 
child; during this period, she 1s observing how the 
environment is designed, how the materials and equipment are 
being used, and how the child interacts with the other 
children. By designing the environment and by being a role 
model, the teacher is setting the stage for parents to 
become involved and to make changes where they think 
necessary. As an observer, the NavaJO parent will become 
familiar with the use of materials and transfer these 
activities to home environment. 
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All rhe programs that have home visitor involved are 
ideal for NavaJos who live out in the isolated areas and for 
the families that are out of the bus route areas. 
The REWPC has four sequential sessions available during 
tne weekday and special classes for working parents on 
Saturdays. The Saturday sessions are ideal for parents who 
work during the weekdays and also good for parents who have 
family responsibilities during the week. This kind of 
option is an important one to consider wnen working with 
NavaJo parents when circumstances make them unavailable on 
Saturdays. 
CHAPTER IV 
CONCLUSIONS 
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There is no convincing evidence that one particular 
program is significantly more effective than another for 
increasing the involvement of NavaJo parents in the schools. 
The author cannot conclude from this study that any one 
program model will work with a NavaJo population group 
better than any other one. Parents have difference 
development stages and different life circumstances. 
Program planners for NavaJo parents need to develop programs 
that respond to the needs of parents. Information about the 
different ways in which parents respond to a group needs to 
be reviewed and can be used to design programs that respond 
to parents · needs and characteristics. NavaJo parents 
should be involved in planning and developing programs that 
are relevant to their needs. In this way the program takes 
into account the parents ' strengths and weaknesses. The 
primary function of a curriculum 1s to stimulate parents and 
program staff. The process of and factors involved in 
implementing a program (such as skills and personality of 
program staff) may be as important as th e curr i culum 
content. 
The key to the success of each depends on the degree 
and extent of the training of the program personnel This 
training is necessary because the NavaJo people in the 
program will respond better to people who are competent and 
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know what they are doing. NavaJo people are very sensitive 
to experts and competence, especially in people who know the 
culture, as other NavaJo. Follow-up is also critical 
because NavaJo people are sensitized to ''one-day wonders 
who never return to see if the suggestions are effective. 
The school district ' s role must be that of leaders, 
organizers, and resources to build the role of parents. In 
so doing they must attempt to make parents aware of 
resources, information, and materials available to them to 
help them educate their children. The school or other 
organizers should not limit itself to a set of programs. 
The goal of the school needs to be to increase the 
level of consciousness in all parents, to make them aware of 
their importance in their children ' s education, to help them 
obtain the information they need, to provide them the help 
they need to be more effective with their children, and to 
help them become more aware of mass media and community 
resources that are available to them in the education of 
their children . 
CHAPTER V 
RECOMMENDATIONS 
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The purpose of this study was to review the literature 
regarding the effectiveness of various parent participation 
programs to consider which, if any, might hold promise for 
use with NavaJo parents. The following recommendations are 
made regarding the implementation of effective parent 
involvement programs in NavaJo schools: 
1. The NavaJo Division of Education needs to have an 
organization that deals with parent involvement, a group 
that does not change with political change. 
2. The school needs an organization of administrators, 
teachers, and parents that will receive and distribute 
information to school personnel and provide the training 
necessary to deal effectively with parents and foster parent 
involvement. 
3. Parents need leadership, information, and to be 
made to feel welcome in the school if they are to help make 
the school a better place. The parents need to create some 
kind of organization to develop leadership and learn to set 
their own agendas and priorities. The school system needs 
to help with the organization, training, and information-
giving. Information to be included would be how education 
works, how it is financed, how decisions are made that 
affect the lives of their children. 
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4. Parents need support from administrators in local 
school districts, as well as state and local government A 
commitment by the staff of a school is the essential 
component to a successful parent involvement program. 
5. There should be continuous activities going on that 
will attract parents to the school, such as weekly workshops 
that will help parents work with their children, or 
involving them in working the classrooms as volunteers. 
6. There should be a lot of ways to inform parents of 
what is happening at school besides Just sending notes home 
with children. Examples of alternative ways could be 
announcements on local television and radio stations, in 
local newspapers, a newsletter, and at chapter meetings. 
7. There should be some kind of recognition for 
parents that do participate, such as being invited to go on 
field trips with students, getting free lunches, bumper 
stickers, and an annual banquet of involved/volunteer 
parents. 
8. It is further recommended that a study be 
conducted. 
All NavaJo parents of children from one kindergarten 
classroom would be invited to participate in an orientation 
at which different parenting models would be introduced. 
After the introduction to parenting models have been 
presented, a needs assessment would be completed for each 
parent interested in participating. A careful analysis of 
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each tamily's needs, strengths, weaknesses, values and goals 
would be assessed prior to working with the tamily. 
From this a category ot who would be in which training 
sessions would be determined 
Pi~ocedur·e 
1 . Training 1n the classroom: NavaJo parents that 
live in a community where they are close to a school would 
observe or help teachers as classroom assistants. 
2. Horne visits: NavaJo parents who are living in the 
isolated areas where they are not close to school or bus 
routes would have the home visitors come to their homes. 
3. Weekend training: Those parents who work or have 
tamily responsibilities during the week would have a special 
training session on weekends. 
4. Parents who are not busy and are willing to attend 
a workshop session during the week would have training 
sessions during the weekday. 
Overall, the training sessions would vary tor each 
group. The parents in the classroom could go daily tram 9 
a ~ t· 1, or 1 to 3 p.m. and be trained within a nine-
·'"· o ~c. p.m. · 
week grading period. 
The training sessions would be a program plan with a 
great deal ot input tram the parents explaining their needs. 
If parents wanted training 1n child development {tor 
example, developing stages) or in helping their children 
with homework, then they would have to come to an agreement 
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on what they want so there would not be two or three topics 
going on at the same time. 
The home v1s1t parents would be trained 1nd1v1dually 
based on the same format. 
The parent part1c1pat1on would be evaluated by how many 
parents come to the tra1n1ng and what percent of the parents 
participated from the beg1nn1ng to the end. The program 
would be considered successful 1f 50% of the parents 
completed the entire program. 
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